
1 

 

 

 

 
Queen Anne’s County 

Public Schools 
 

SLO Procedures 
 

Updated – August 2016 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

      

Preparing World-Class Students Through Everyday Excellence 

System-Wide Accreditation by the Middle States Association of Colleges & Schools 

 



 

 

2 

 

 

Background of SLOs 

SLOs offer a unique opportunity to embed instructional improvement in a comprehensive evaluation 

system designed to increase rigor and raise student achievement by promoting growth in professional 

practice. SLOs are especially useful in an educator evaluation system because they work equally well for 

teachers in tested and non-tested subjects, for general and special educators alike, and for school 

administrators. In addition, they allow educators to be integrally involved in their own evaluation, and 

they encourage collaboration among colleagues. 

What are SLOs? 

 

Graphic adapted from New York State District-wide Growth Goal Setting Process – Road Map for Districts 
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Why are we developing SLOs? 

 

Graphic adapted from New York State District-wide Growth Goal Setting Process – Road Map for Districts 

 

Components  

 Rationale: (Why this learning content?  Why these students?  Why not others?) The rationale 

should explain to anyone reading the SLO why the learning content and student population was chosen.  

It can also contain a personal explanation based on the teacher’s professional experience.  The rationale 

should justify the need for the SLO. 

Data:  (What data sources and where is the instructional starting point for students?) With rare 

exceptions, teachers should analyze (pre-test, historical, or trend) data to help establish the area of 

need and target.  If possible, data should be from the same measure (assessment) used as the evidence 

of growth.  Organizing the data in a way that aligns with the target is beneficial in determining the 

appropriate rigor as well. 
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 Student Population: (For whom is the SLO developed?) Teachers can determine whether to 

address all students in a course/class or a portion of them.  If teachers are basing their SLO on a portion 

of the class, careful consideration should be given to selecting an adequate number of students.  

Generally, the portion of students would be linked to one or more subgroups.  A minimum of 10 

students is recommended.  (A list of students included in the SLO should be presented to the principal at 

the approval conference.) 

 Learning Content:  (What is the appropriate content for the targeted student population?)  If 

the measure addresses specific standards (critical content), the standards should be listed on the SLO.  

In many cases, measures are not limited to specific standards, but rather address an entire curriculum.  

In these cases, a list of general standards/domains and/or a link to the curriculum can be used. 

 Instructional Interval: (How long will instruction be focused on this learning content?) The 

instructional interval should identify the general starting and ending date for the SLO.  It could also 

include the amount of time per day devoted to instruction and/or the number of days that will be 

devoted to instruction related to the SLO.  In most cases, a minimum of 45 days is recommended. 

 Target:  (How well are students expected to do on the measure of growth?) Establishment of a 

target should be determined based on an   “Ambitious but Attainable” philosophy.  Targets should be 

based on the data and can be written based on growth or proficiency.  The rigor of the target is a 

collaborative decision between the principal and the teacher(s). 

 Target Scoring: (How will the score of the SLO be determined?)  Teacher and principal must be 

sure that they are clear on the parameters by which the SLO will be rated as fully attained, partially 

attained or insufficient.  This information must be based on the target statement.  In the case of multi-

tiered target statements, an additional scoring may need to be attached to the SLO. 

 Evidence of Growth: (What is the assessment used to measure growth?) QACPS acknowledges 

that it has a limited number of assessments that can be used for SLOs at this time.  A list of approved 

measures can be found as an attachment to this document.  County based measures are those measures 

that have been developed collaboratively with teachers and content supervisors.  County approved 

measures are those developed by teachers, reviewed and approved by the appropriate content 

supervisor.  Only measures that are county-based or county-approved may be used by teachers to 

develop SLOs. 

 Strategies and Supports: (How will selected strategies help students achieve the targeted goal?  

What additional supports may be needed?)  Strategies should be as specific as possible.  Teachers 

should avoid generic or general strategies that would be used as a matter of good instruction,  (i.e. 

check frequently for understanding,  provide positive recognition, etc.)  Strategies could also include 

professional development that a teacher feels he/she needs to accomplish the SLO. 

(See Appendix A for SLO Template) 
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Yearly SLO Process 

Approval Conference 

During the approval conference, the principal (or designee) and teacher(s) will meet to review 

the SLO using the Quality Rubric (See Appendix B).    At the conference, the teacher should include the 

list of student names on which the Target is based and should have the raw data of which the SLO is 

based, available for review. (If the SLO data will not be posted on the data warehouse, then a hard copy 

must be provided to the principal to be kept with the SLO.)   Scoring ranges should also be identified. 

Both the teacher(s) and principal should sign the SLO and have copies.  Although principals are 

encouraged to delegate some of the SLO process to other school-based administrators and/or 

supervisors, only the principal can sign the SLO as approved. 

Mid-Interval Conference (optional, but can be held at the request of either the teacher or 

principal) 

The purpose of the mid-interval conference is to review progress toward the attainment of the 

SLO target.  It should be held approximately halfway through the instructional interval.  The principal (or 

designee) and teacher(s) should discuss relevant data that indicates student progress on the SLO and 

other pertinent information.  At this conference, the principal (or designee) and teacher should identify 

students that have withdrawn as well as those students that have attendance (absent from school) and 

participation (absent from instruction) issues.  Under significant circumstances, and with both parties 

approval, the Target may be adjusted (raised or lowered). 

Prior to the administration of the post-test/measure, the teacher and principal must determine students 

who will be removed from the SLO student population, based on the Attribution Guidelines.  The 

teacher is responsible for contacting the principal to set up this conference and identifying students for 

consideration.  If the teacher does not have students who have to be considered for removal, no 

conference needs to be held. 

Evaluation (or Student Growth Report) Conference 

During the Comprehensive Evaluation conference or Student Growth Report conference, the 

principal and teacher will review the final scoring of the SLO and determine the final point attainment or 

rating (fully attained, partially attained or insufficient attainment).  The teacher will be provided with 

information including all measures from the Student Growth model.  If it is a Comprehensive Evaluation, 

the teacher will also receive results from the Professional Practice portion of the evaluation as well. 

(See Appendix C for SLO Tracking Form) 
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Role of Content Supervisors 

 Content Supervisors are recognized experts of the curriculum and county based assessments.  

As such, they are responsible for determining the quality and selection of those measures that can and 

cannot be used for SLO development in QAC.  They are essential in determining critical content for SLOs.   

 On an as needed basis, Content Supervisors can be requested to assist principals and/or 

teachers in determining the appropriate rigor for Targets and with professional development for SLO 

components.   

Development 

The development of SLOs is ultimately owned by the teacher or principals whose evaluation will in part 

be based on this document.  Teachers are to have two approved SLOs and Principals are to have three.  

In most cases, SLOs may be written by individuals or by teams.  Teachers considering a team SLO should 

consult with their principals.  Principals must approve the membership for all team SLOs being 

developed in their schools.   

Many resources and supports help guide this process.  As teachers begin this process they should refer 

to the county approved list of measures for their appropriate level and content (See Appendices D and 

E).  If they would like to consider an alternative measure for an SLO, they will need to have this 

instrument approved by the appropriate Content Supervisor prior to the approval of the SLO. (See 

Appendix F for Teacher Developed Measures)  It is recommended that they contact the Supervisor for 

the approval rubric prior to submission of the measure.  Teachers should also use the Quality Rubric to 

self-assess their SLOs as they develop them.  See Appendix B. 

In some cases, prepopulated templates have been developed by the Supervisors to assist teachers.  In 

these cases, supervisors have drafted typical content for the following components:  Learning Content, 

Rationale, Evidence of Growth and Strategies.  These prepopulated SLOs should be considered starting 

points, and teachers/principals are encouraged to modify them to meet their needs.  

Teachers/Principals will also need to complete the components that are not prepopulated:  Data, 

Student Population, Instructional Interval, Target, and Supports. 

Additional information about the development of SLOs: 

 SLOs can be developed for an entire class/course or in some cases, grade level.  They can also be 

written for a subgroup.  It is recommended that an SLO student population consist of at least 10 

individuals. 

 Elementary classroom teachers are encouraged to write their SLOs in the area of writing and 

math. 
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 High School teachers writing SLOs using “Final Exams” as their measure, should write these for 

their first semester class in order to assure that this SLO can be scored prior to the teacher’s 

evaluation. 

 High School teachers of HSA classes and High School Principals are required (by MSDE) to write 

one of their SLOs using HSA as a measure.  Please refer to Appendix G as a guide.  If possible, 

they should write their SLO for their first semester class to avoid the use of HSA as lagging data. 

 

General Order and Timelines for SLO Development, Approval and Monitoring 

 Professional Development on SLO Development and Components (August) 

 Administration of Pre-Test and/or review of data, development of SLO (Sept./Oct.) 

 Final Approval of SLO (mid-Oct. for Elem, Middle and 1st Semester of High Schools) 

 Mid-Interval Conferences (for Semester courses – end of Nov., for year long SLOs-Jan.) 

 Attribution determination (1 week prior to administration of final assessment) 

 Final administration of measure and analysis of results (dependent on instructional 

interval) 

 Determination of scoring/rating (by the last day of the school year for teachers) 

Attribution of Students to Teacher SLOs 

CRITERIA (for student assignment to Teacher SLOs) 

 80% school attendance 

  “Participation attendance” (student’s attendance during instruction) to be determined 
collaboratively between teachers and principals) 

PROCEDURES 

1.  Teachers’ rosters should be confirmed at the SLO approval conference.  (Students not working 
toward the identified Target should not be included on the roster, i.e. students with significant 
disabilities participating in a class/course for non-academic reasons) 

2. During the SLO Mid-Interval Conference, teachers should bring to the principal’s attention any 
changes in the roster due to school attendance, enrollment or withdrawal.  The teacher should 
also alert the principal as to students who may be considered for elimination from the SLO due 
to participation attendance. 
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3. Prior to administration of the final measure, teacher and principal should confirm which 
students will be eliminated from the teacher’s roster.  It is the teacher’s responsibility to contact 
the principal if he/she wishes to have any students eliminated from his/her initial approved 
roster. 

CONSIDERATIONS for elimination due to “participation attendance” 

 Amount of time student has missed from SLO instruction (minimum of 20% of instructional 
time) 

 Verified evidence of time missed (i.e. attendance by pull-out staff) 

 Opportunities for alternative instruction (reteaching, etc.) or make-up work 

 Data that demonstrates significant negative impact on student’s performance 

 Unusual or catastrophic circumstances that make it necessary to recommend elimination from 
roster 

Scoring SLOs 

During the SLO Approval Conference with the teacher and principal (or designee) the parameters by 

which the SLO will be rated as Fully Attained, Partially Attained or Insufficient will be determined. Please 

see Appendix H for explanation of these ratings.  If the target statement is a simple one, this can be 

written on the SLO document under the Target component.  If the target statement is tiered, the 

principal and teacher should use the scoring process for multi-tiered targets.  It is imperative that the 

scoring process and parameters are clear to all parties.   

After the final administration of the measure, the SLO can then be scored to determine its rating and 

point value attainment.  For the 2012-2013 field test, the SLO portion of the evaluation was worth a 

total of 7.2 points of the total possible 24 points for an evaluation.  Since each teacher completed two 

SLOs, the “Fully Attained” rating was worth 3.6 points for each SLO.  A “Partially Attained” SLO was 

worth 2.4 points and a “Not Sufficiently Attained” SLO was worth 1.2 points. 

A similar scoring system will be used during the 2013-2014 school year.  In addition, a multi-tiered target 

formula will be implemented for teachers choosing to write more complex Targets (see Appendix I).  A  

multi-tiered targeted SLO would consist of the number of tiers as agreed upon by the principal 

and teacher, with each tier rating being an equal increment valued between zero and 3.6 points. 

At this time, SLOs in Queen Anne’s County are weighted 50% of the Evaluation model, the Student 

Growth Portion of the Comprehensive Evaluation. 
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 Appendices: 

A. SLO Template (include scoring ranges in target component) 

B. Rubric for SLO Approval 

C. Yearly Tracking Form 

D. List of Approved Measures  by content and level 

E. List of Ineligible courses for SLOs  

F. Rubric for Teacher-Developed Measures 

G. High School Assessment SLO  

H. SLO Scoring:  Fully Attained, Partial Attainment, Insufficient  

I. Scoring Sheet for Multi-Tiered Target 
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QACPS Student Learning Objective (SLO) Template 
Please complete this form electronically. 

 

School:   

Teacher Name(s): 

Content Area: 

Course Name: 

Grade(s) if applicable:   

Special Ed Teacher:  Yes No 

 

SLO Component Description 

Rationale Why this learning content?  Why these students?  Why not others? 

 

 

Data Review and Baseline Evidence 

(Beginning of Instructional Interval) 

 

What data sources and where is the instructional starting point for students? 

Student Population For whom is the SLO developed? 

 

Learning Content 

 

What is the appropriate content for the targeted student population? 
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SLO Component Description 

Instructional Interval How long will instruction be focused on this learning content? 

 

Target How well are students expected to do on the measurement of growth? 

 

Target Scoring Fully Attained Partially Attained Insufficient 

 

Evidence of Growth 

(Conclusion of Instructional Interval) 

What is the assessment used to measure growth? 

Strategies & Supports How will selected instructional strategies help students achieve the targeted goal? 

What additional supports may be needed? 

 

Teacher signature: _____________________________________________ 

Principal signature: ____________________________________________  
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Student Learning Objective Yearly Tracking Form 

SLO Tracking Date 
Teacher 

Initials 

Principal 

Initials 
Comments 

Initial Conference (Identify areas, provide initial 

feedback): 

 

 

 

    

Approval:  Determine rating levels for SLOs only: 

 

    

Mid-Interval Review (Document any changes): 

 

 

    

Evaluation Conference or Student Growth 

Report 

Data: 

Total possible points for this SLO: 

Total Attained points:   
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QAC 2016-2017 Assessment Listings for SLOs 

(Arranged alphabetically by content) 

Content 
Area 

Course Grade Assessments Available Assessment Administration Timeline Data Source Teacher 
Self 

Score 

Art Visual Arts 2, 4, & 5 End of Course Assessments 
Performance Rubric 

End of Instructional Interval Teacher Portfolio *Yes 

Art Performing Arts 2,4, & 5 End of Course Assessments 
Performance Rubric 

End of Instructional Interval Teacher Portfolio *Yes 

Art Visual Arts 8 End of Course Assessments 
Performance Rubric 

End of Instructional Interval Teacher Portfolio *Yes 

Art Performing Arts 8 End of Course Assessments 
Performance Rubric 

End of Instructional Interval Teacher Portfolio *Yes 

Art 
 

Performing Arts-
Band 

6 Pre Test 
End of Course Assessment 

Beginning of Instruction Interval 
End of Instructional Interval 

Teacher Portfolio *Yes 

Art Visual Arts 6-8 End of Course Assessments 
Performance Rubric 

End of Instructional Interval Teacher Portfolio *Yes 

Art Performing Arts 9-12 End of Course Assessments 
Performance Rubric 

End of Instructional Interval Teacher Portfolio *Yes 

Art Visual Arts 9-12 End of Course Assessments 
Performance Rubric 

End of Instructional Interval Teacher Portfolio *Yes 

*Teachers will be part of the scoring team with their colleagues 
CTE- 
Homeland 
Security 

Foundations of 
Homeland 
Security 

9-12 Content Mastery Post Tests 
NIMS Certifications 

September-January 
 

Teacher Created 
Department of Homeland 

Security 

Yes 

CTE-Acad. 
Of Health 
Prof. 

Medical Specialty-
CNA and GNA 
Certification 
exams 

9-12 CNA and GNA Certification exams 
Whole Student passing rates 

End of Course Exams-Stevenson 
University 

September-January 
 

Maryland Board of Nursing 
Stevenson University  

Yes 

CTE-Acctg. Principles of Acct.  9-12 Content Mastery Post tests September-January This has not been created yet. Yes 
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& Finance and Finance 
Adv. Accounting 

 
CLEP Exam 

 
December-March 

SY 2014-2015 
Performance Matters 

CTE-Adm. 
Serv. 

Office System 
Management I 
Office System 
Management II 

9-12 Content Mastery Post Tests 
 

MOUS Certification Exams 

September-January 
 

September-January 
 

Performance Matters 
Certiport 

 

CTE-Agric. 
Science 
CASE 

Principles of 
Animal and Plant 
Science 

9-12 Content Mastery Post Tests 
 

September-January 
 

CASE exams Yes 

CTE-CDM Construction 
Design and 
Management 

9-12 Content mastery 
Performance Based Assessment 

September-January 
 

Certiport Auto CADD 
certifications 

No 

CTE-Auto 
Tech. 

End of course 
exams 

9-12 NATEF/ASE Certification Exams 
Identified critical area Exam Items 

September-May Certifications may run until the 
end of school 

No 

CTE-
Biomed. 
PLTW 

Principles of 
Biomedical 
Sciences 

9-12 PLTW Biomedical end of course 
exams 

Stanines 

September-January PLTW Exams No 

CTE-Bus. 
Mgt.  

Principles of 
Business Admin. 
and Mgt.  
Adv. Business 
Management 

9-12 Content Mastery Post Tests 
Business Management CLEP 

September-January 
 

 No 

CTE-Careers 
in Cosm. 

Cosmetology III 
and IV 

9-12 Certification exams 
Whole Student passing rates 

Identified critical area Exam Items 

September-May Certifications may run until the 
end of school 

No 

CTE-Const. 
Mnt. 
Welding 

Foundations of 
Building and 
Construction 
Trades 
Adv. Welding 

9-12 CORE, Level I and II NCCER 
Welding Certifications 

September-May 
 

Certifications may run until the 
end of school 

Yes 

CTE-Const. 
Trades:  
Carp. & 
Masonry 

Foundations of 
Building and 
Construction 
Trades 
Advanced Class 

9-12 CORE, Level I and II NCCER 
 

September-May 
 

Certifications may run until the 
end of school 

Yes 

CTE-Inter. Principles of Arts, 9-12 Content Mastery Post Tests September-January Adobe Certifications  No 
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Media Prod. Media, and 
Communication 
Interactive 
Multimedia 
Production 
Advanced 
Interactive 
Multimedia 
Production 

Adobe Certifications   
Certiport 

CTE-
Marketing 

Advanced 
Marketing 

9-12 Content Mastery Post Tests 
CLEP Exams 

September-January 
 

CLEP Exam No 

CTE-Pre-
Eng. PLTW 

All Pre-
Engineering 
Courses 

9-12 Pre and Post Exams-PLTW 
Stanines from PLTW scores 

September-May  No 

CTE-Tchr. 
Acad. 

Teaching as a 
Profession 
Foundations of 
Curriculum and 
Instruction 
Education 
Academy 
Internship 

9-12 Lesson Planning Components with 
Rubric to demonstrate growth 

 
Para-Pro 

Praxis Exam 

September-May  No/ 
Yes 

Electives AP Computer 
Science 

9-12 Content Mastery Post Tests 
Historical data 

January - June AP Exam Data No 

Electives Foundations of 
Technology FOT 

9-12 Pre and Post Test-EbD STEM 
Networking ITEEA Created Exams 

 

September-January 
 

 No 

Electives Personal Finance 9-12 Content Mastery Post Tests 
Stock Market game 

Junior Achievement pre and post 
tests 

Course Performance Based project 

September-January 
 

Course Performance Based 
Project  

No 

English English I 9 Writing Pre Test 1st 2 weeks of course Performance Matters Yes 
English English I 9 Writing Post Test End of course Performance Matters No 
English English II 10 Writing Pre Test 1st 2 weeks of course Performance Matters Yes 
English English II 10 Writing Post Test End of course Performance Matters No 
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English English III 9-12 Writing Pre Test 1st 2 weeks of course Performance Matters Yes 
English English III 9-12 Writing Post Test End of course Performance Matters No 
English English IV 9-12 Writing Pre Test 1st 2 weeks of course Performance Matters Yes 
English English IV 9-12 Writing Post Test End of course Performance Matters No 
English/LA English/LA 6-8 Writing Pre Test 1st 2 weeks of course Performance Matters No 
English/LA English/LA 6-8 Writing Post Test End of course Performance Matters No 
Health Health 6-8 Health Pre- Assessment August-Sept  No 

Health Health 6-8 Health Post- Assessment January  No 

Health Health 9-12 Health Pre- Assessment Beginning of Quarter  No 

Health Health 9-12 Health Post- Assessment End of Quarter  No 

Lang. Arts Elementary 
Writing 

PreK-5 Fall Writing Prompt/Rubric 
Spring Writing Prompt/Rubric 

September 
May 

Performance Matters No 

Math ES Pre-Kindergarten PK Pre-K Math Content Rubric 
 

Assessed throughout year –  
Final Evaluation May 

Teacher Produced Data Yes 

Math ES Math 
Kindergarten 

K Kindergarten CCCA 
12-13 District Mean = 81% 
13-14 District Mean = 84% 
14-15 District Mean = 82% 
16-17 District Mean = 85% 

Growth or Proficiency Model 

Pre-Test – Prior to Unit 5 
Post Test: After Unit 9 

Performance Matters No 

Math ES Math Grade 1 1st 1st Grade Critical Content 
Cumulative Assessment – Addition 

and Subtraction 
13-14 District Mean =81% 
14-15 District Mean = 82% 
16-17 District Mean = 83% 

Growth or Proficiency Model 

Pre-Test –Prior to Unit 2 
Post-Test –After Unit 8 

Performance Matters Yes 

Math ES Math Grade 1 1st 1st Grade Benchmark 
12-13 District Mean = 76% 
13-14 District Mean = 81% 
14-15 District Mean = 82% 
16-17 District Mean = 82% 

Proficiency Model only 

End of Year Benchmark – May/June Performance Matters No 

Math ES Math Grade 2 2nd 2nd Grade Critical Content 
Cumulative Assessment – Addition 

Pre-Test –Prior to Unit 1, Lesson 7 
Post-Test – After Unit 5 

Performance Matters Yes 
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and Subtraction 
13-14 District Mean = 78% 
14-15 District Mean = 82% 
16-17 District Mean = 80% 

Growth or Proficiency Model 
Math ES Math Grade 2 2nd 2nd Grade Benchmark 

12-13 District Mean = 68% 
13-14 District Mean = 73% 
14-15 District Mean = 75% 
16-17 District Mean = 76% 

Proficiency Model only 

End of Year Benchmark – May/June Performance Matters No 

Math ES Math Grade 3 3rd 3rd Grade Critical Content 
Cumulative  Assessment – 

Multiplication 
13-14 District Mean = 88% 
14-15 District Mean = 84% 
16-17 District Mean = 73% 

Growth or Proficiency Model 

Pre-Test – Prior to Unit 1 
Post-Test – After Unit 3 

Performance Matters Yes 

Math ES Math Grade 3 3rd 3rd Grade Critical Content 
Cumulative  Assessment – Fractions 

16-17 District Mean = 71% 
Growth or Proficiency Model 

Pre-Test – Prior to Unit 4 
Post-Test – After Unit 4 

Performance Matters Yes 

Math ES Math Grade 3 3rd 3rd Grade Benchmark 
12-13 District Mean = 66% 
13-14 District Mean = 65% 
14-15 District Mean = 65% 
16-17 District Mean = 74% 

Proficiency Model only 

End of Year Benchmark – May/June Performance Matters No 

Math ES Math Grade 4 4th 4th Grade Critical Content 
Cumulative  Assessment – 

Multiplication 
13-14 District Mean = 88% 
14-15 District Mean = 91% 
16-17 District Mean = 88% 

Growth or Proficiency Model 

Pre-Test –Prior to Unit 1 
Post-Test – After Unit 10 

Performance Matters Yes 

Math ES Math Grade 4 4th 4th Grade Critical Content Pre-Test –Prior to Unit 11 Performance Matters Yes 
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Cumulative Assessment – Fractions 
16-17 District Mean = 68% 

Growth or Proficiency Model 

Post-Test – After Unit 13 

Math ES Math Grade 4 4th 4th Grade Benchmark 
12-13 District Mean = 64% 
13-14 District Mean = 67% 
14-15 District Mean = 67% 
16-17 District Mean = 67% 

Proficiency Model only 

End of Year Benchmark – May/June Performance Matters No 

Math ES Math Grade 5 5th 5th Grade Critical Content 
Cumulative  Assessment – 
Multiplication & Division 

13-14 District Mean = 81% 
14-15 District Mean = 70%  
16-17 District Mean = 76% 

Growth or Proficiency Model 

Pre-Test – During Unit 2A 
Post-Test – After Unit 2C 

Performance Matters Yes 

Math ES Math Grade 5 5th 5th Grade Critical Content 
Cumulative Assessment – Fractions 

16-17 District Mean = 64% 
Growth or Proficiency Model 

Pre-Test –Prior to Unit 3A 
Post-Test – After Unit 4A 

Performance Matters Yes 

Math ES Math Grade 5 5th 5th Grade Benchmark 
12-13 District Mean = 64% 
13-14 District Mean = 62% 
14-15 District Mean = 68% 
16-17 District Mean = 69% 

Proficiency Model only 

End of Year Benchmark – May/June Performance Matters No 

Math MS Math Grade 6 6th 6th Grade Critical Content 
Cumulative  Assessment – Rates, 

Ratios, and Percents 
13-14 District Mean = 67% 
14-15 District Mean = 72% 
16-17 District Mean = 70% 

Proficiency Model Only 

Content Window: Topic 1-4 
CCCA given after Topic 4 
*No Pre-Test Available 

Performance Matters Yes 

Math MS Math Grade 6 6th 6th Grade Critical Content 
Cumulative  Assessment – 
Equations and Expressions 

Content Window: Topic 5-11 
CCCA given after Topic 11 

*No Pre-Test Available 
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*No Trend Data Available 
Proficiency Model Only 

Math MS Math Grade 6 6th 6th Grade Benchmark 
12-13 District Mean = 54% 
13-14 District Mean = 49% 
14-15 District Mean = 52% 
16-17 District Mean = 50% 

Proficiency Model only 

End of Year Benchmark – May/June Performance Matters No 

Math MS Advanced Math 
Grade 6 

Advanced 
6th 

Advanced 6th Grade Critical Content 
Cumulative  Assessment – 

Proportional Reasoning 
13-14 District Mean = 84% 
14-15 District Mean = 88% 
16-17 District Mean = 72% 

Proficiency Model Only 

Content Window: Topic 1-4 
CCCA given after Topic 4 (G6) 

*No Pre-Test Available 

Performance Matters Yes 

Math MS Advanced Math 
Grade 6 

Advanced 
6th Grade 

Advanced 6th Grade Benchmark 
13-14 District Mean = 74% 
14-15 District Mean = 74% 
16-17 District Mean = 72% 

Proficiency Model only 

End of Year Benchmark – May/June Performance Matters No 

Math MS Math Grade 7 7th Grade 7th Grade Critical Content 
Cumulative  Assessment – 

Proportional Reasoning 
13-14 District Mean = 60% 
14-15 District Mean = 65% 
16-17 District Mean = 68% 

Proficiency Model Only 

Content Window: Topic 1-4 
CCCA given after Topic 4 
*No Pre-Test Available 

Performance Matters Yes 

Math MS Math Grade 7 7th Grade 7th Grade Benchmark 
12-13 District Mean = 43% 
13-14 District Mean = 41% 
14-15 District Mean = 42% 
16-17 District Mean = 42% 

Proficiency Model only 

End of Year Benchmark – May/June Performance Matters No 

Math MS Advanced Math 
Grade 7 

Advanced 
7th Grade 

Advanced 7th Grade Critical Content 
Cumulative Assessment – Linear 

Functions 

CCCA given after Unit 10 (G8 T11) 
*No Pre-Test Available 

Performance Matters Yes 
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13-14 District Mean = 74% 
14-15 District Mean = 81% 
16-17 District Mean = 81% 

Proficiency Model Only 
Math MS Advanced Math 

Grade 7 
Advanced 
7th Grade 

Advanced 7th Grade Benchmark 
13-14 District Mean = 62% 
14-15 District Mean = 68% 
16-17 District Mean = 66% 

Proficiency Model Only 

End of Year Benchmark – May/June Performance Matters No 

Math MS Math Grade 8 8th Grade 8th Grade Critical Content 
Cumulative  Assessment – Linear 

Functions 
13-14 District Mean = 57% 
14-15 District Mean = 65% 
16-17 District Mean = 66% 

Proficiency Model Only 

Content Window: Topic 1-11 
CCCA given after Topic 11 

*No Pre-Test Available 

Performance Matters Yes 

Math MS Math Grade 8 8th Grade 8th Grade Benchmark 
12-13 District Mean = 31% 
13-14 District Mean = 35% 
14-15 District Mean = 41% 
16-17 District Mean = 41% 

Proficiency Model only 

End of Year Benchmark – May/June Performance Matters No 

Math MS 8th Grade Algebra 
I (CCR) 

8th Grade Algebra I Critical Content 
Cumulative Assessment – Linear 

Concepts 
16-17 District Mean = 77% 

Proficiency Model only 

Content Window: Topic 4 - 12 
CCCA given after Topic 12 

*No Pre-Test Available 

Performance Matters Yes 

Math MS 8th Grade  
Algebra I (CCR) 

8th Grade Final Exam 
13-14 District Mean = 70% 
14-15 District Mean = 81% 
16-17 District Mean = 84% 

Proficiency Model Only 

Final Exam: June 
 

Performance Matters Yes 

Math HS HS Algebra I (CCR) 9th Grade Algebra I Critical Content 
Cumulative  Assessment – Linear 

Concepts 
16-17 District Mean 

Content Window: Topic 4 - 12 
CCCA given after Topic 12 

*No Pre-Test Available 

Performance Matters Yes 
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S1 = 43%; YL= 59% 
Proficiency Model only 

Math HS HS Algebra I (CCR) 9-10 Final Exam 
13-14 District Mean 
S1 = 72%; S2 = 64% 
14-15 District Mean 

S1 = 41%; S2 & YL= 56% 
16-17 District Mean 
S1=38%  & YL= 69%  

Note: IA not included in YL 
Proficiency Model only 

Fall Semester – January 
Yearlong - June 

Performance Matters Yes 

Math HS Geometry 9-12 Geometry Critical Content 
Cumulative  Assessment – Triangles 

16-17 District Mean 
S1 = 54%; S2 = 51% 

Proficiency Model only 

Content Window: Topic 7 - 15 
CCCA given after Topic 15 

*No Pre-Test 

Performance Matters Yes 

Math HS Geometry 9-12 Final Exam 
12-13 District Mean 
S1 = 59%; S2 = 60% 
13-14 District Mean 
S1 = 51%; S2 = 45% 
14-15 District Mean 
S1 = 63%; S2 = 54% 
16-17 District Mean 
S1 = 61%; S2 = 56% 

Proficiency Model only 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 

Math HS Honors Geometry 9-12 Honors Geometry Critical Content 
Cumulative Assessment – Triangles 

16-17 District Mean 
S1 = 81%; YL= 75% 

Proficiency Model only 

Content Window: Topic 7 - 15 
CCCA given after Topic 15 

*No Pre-Test Available 

Performance Matters Yes 

Math HS Honors Geometry 9-12 Final Exam 
12-13 District Mean 
S1 = 66%; S2 = 63% 
13-14 District Mean 

S1 = No Enrollment; S2 = 77% 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 
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14-15 District Mean 
S1 = 79%; S2 = 75% 
16-17 District Mean 
S1 = 81%; S2 = 76% 

Proficiency Model only 
Math HS Algebra II (CCR) 9-12 Algebra II (CCR) Critical Content 

Cumulative Assessment – 
Polynomials & Rationals  

16-17 District Mean 
S1 = 48%; S2= 47% 

Proficiency Model only 

Content Window: Topic 4 - 9 
CCCA given after Topic 9 
*No Pre-Test Available 

Performance Matters Yes 

Math HS Algebra II (CCR) 9-12 Final Exam 
14-15 District Mean 
S1 = 46%; S2 = 48% 
16-17 District Mean 
S1 = 46%; S2 = 46% 

Proficiency Model Only 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 

Math HS Honors  
Algebra II (CCR) 

9-12 Honors Algebra II (CCR) Critical 
Content Cumulative Assessment – 

Polynomials & Rationals  
16-17 District Mean 
S1 = 71%; S2 = 73% 

Proficiency Model only 

Content Window: Topic 4 - 9 
CCCA given after Topic 9 
*No Pre-Test Available 

Performance Matters Yes 

Math HS Honors  
Algebra II (CCR) 

9-10 Final Exam 
14-15 District Mean 
S1 = 67%; S2 = 70% 
16-17 District Mean 
S1 = 57%; S2 = 75% 

Proficiency Model only 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 

Math HS Algebra II - Part 1 10-12 Final Exam 
16-17 District Mean 
S1 = 36%; S2 = 42% 

Proficiency Model only 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 

Math HS Algebra II - Part 2 10-12 Final Exam 
16-17 District Mean 

S1 = no enrollment; S2 = 49% 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 
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Proficiency Model only 
Math HS Advanced Topics 

of Algebra II 
9-12 Final Exam 

14-15 District Mean 
S1 = 67%; S2 = 60% 
16-17 District Mean 
S1 = 55%; S2 = 58% 

Proficiency Model only 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 

Math HS Trigonometry 10-12 Final Exam 
13-14 District Mean 
S1 = 54%; S2 = 70% 
14-15 District Mean 
S1 = 63%; S2 = 69% 
16-17 District Mean 
S1 = 59%; S2 = 68% 

Proficiency Model only 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 

Math HS Pre-Calculus 10-12 Final Exam 
13-14 District Mean 
S1 = 62%; S2 = 67% 
14-15 District Mean 
S1 = 67%; S2 = 67% 
16-17 District Mean 
S1 = 70%; S2 = 56% 

Proficiency Model only 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 

Math HS Honors Pre-
Calculus 

10-12 Final Exam 
13-14 District Mean 
S1 = 61%; S2 = 78% 
14-15 District Mean 
S1 = 64%; S2 = 75% 
16-17 District Mean 
S1 = 66%; S2 = 71% 

Proficiency Model only 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 

Math HS Calculus 10-12 Final Exam 
No Trend Data Available 

16-17 District Mean 
S1: No Data Available; S2 = 74% 

Proficiency Model only 

Fall Semester – January 
Spring Semester - June 

Teacher Produced Data Based on 
District Created Exam 

Yes 
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Math HS AP AB Calculus 
(Part 1) 

10-12 Final Exam 
Sample AP Exam Questions 

Test needs to be created 

Fall Semester – January 
Spring Semester - June 

Teacher Produced Data Based on 
Teacher Created Exam (Must be 

submitted for Approval) 

Yes 

Math HS AP Statistics 10-12 Final Exam 
Sample AP Exam Questions 

Test needs to be created 

Fall Semester – January 
Spring Semester - June 

Teacher Produced Data Based on 
Teacher Created Exam (Must be 

submitted for Approval) 

Yes 

Math HS Probability and 
Statistics 
 

10-12 Final Exam 
13-14 District Mean 

S1 = 63%; S2 = No Enrollment 
14-15 District Mean 

S1 = 67%; S2: No Enrollment 
16-17 District Mean 

S1 = 56%; S2: No enrollment 
Proficiency Model only 

 
 
 

Fall Semester – January 
Spring Semester - June 

Performance Matters Yes 

Appendix E 
Ineligible Math Courses for SLO’s: 

AP Calculus - AB - Part 2 
AP Calculus BC 

Quantitative Literacy 
Transition Algebra 

SAT Preparation and College Writing 
PE PE 6-8 PE Pre- Assessment August-September Performance Matters No 
PE PE 6-8 PE Post- Assessment January Performance Matters No 
PE PE 9-12 PE Pre- Assessment End of Quarter Performance Matters No 
PE PE 9-12 PE Post- Assessment Beginning of Quarter Performance Matters No 
Reading Elementary 

Reading  
Interventions 
(Admin and 
Specialists Only) 

1-5 Fall Running Record 
Mid Running Record 

Spring Running Record 

September 
January 

May 

Milestone Data Form No 

Reading Elementary 
Reading  

K Fall Literacy Assessment 
Spring Literacy Assessment 

September 
May 

Performance Matters Yes 
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Reading Elementary 
Reading 

2 EOY Assessment May Performance Matters No 

Reading Elementary 
Reading 

1-5 STAR 360 for Reading September 
January 

May 

 
Performance Matters 

 
No 

Science Biology 9-12 Biology Midterm  Performance Matters No 

Science Biology 9-12 Biology Post- Assessment January Performance Matters No 
Science Chemistry 9-12 Chemistry Post-Assessment January Performance Matters No 
Science Chemistry 9-12 Chemistry Midterm  Performance Matters No 

Science Earth & Space 
Science 

6 Earth/Space Science Post-
Assessment 

May Performance Matters No 

Science Earth & Space 
Science 

6 Earth/Space Science Midterm January  Performance Matters No 

Science Life Science 7 Life Science Post- Assessment May Performance Matters No 
Science Life Science 7 Life Science Midterm January Performance Matters No 
Science Physical Science  8 Physical Science Post- Assessment May Performance Matters No 
Science Physical Science 8 Physical Science Midterm January  Performance Matters No 
Science Earth 9-12 Earth Science Midterm Assessment October - November  No 

Science Earth 9-12 Earth Science Post-Assessment January Performance Matters No 
Science Environmental 9-12 Environmental Pre-Assessment  Performance Matters No 

Science Environmental 9-12 Environmental Post- Assessment  Performance Matters No 

Science Genetics 9-12 Genetics Midterm Assessment  Performance Matters No 

Science Genetics 9-12 Genetics Post-Assessment January Performance Matters No 
Science Honors Chemistry 9-12 Honors Chemistry Post-Assessment January Performance Matters No 
Science Honors Chemistry 9-12 Honors Chemistry Midterm  Performance Matters No 

Science Marine Biology 9-12 Marine Biology Post- Assessment January Performance Matters No 
Science Marine Biology 9-12 Marine Biology Midterm  Performance Matters No 

Science Physics 9-12 Physics Post-Assessment January Performance Matters No 
Science Physics 9-12 Physics Midterm  Performance Matters No 

Social 
Studies 

Middle School 
Social Studies 

6-8 Pre-Tests and Post Tests 
CR Writing Activity 

September-May Performance Matters No 

Social 
Studies 

AP Economics 10-12 Pre-Tests and post tests  AP Data No 

Social Government 10 Pre and post Tests September-January Performance Matters No/Yes 
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Studies CR Writing Activity MSDE CR Rubric 
Social 
Studies 

US History 9 Pre and post Tests 
DBQ Writing Activity 

September-January 
September-January 

Performance Matters 
College Board DBQ Rubric 

No/Yes 

Social 
Studies 

World History 11 Pre and post Tests 
DBQ Writing Activity 

September-January 
September-January 

Performance Matters 
College Board DBQ Rubric 

No/Yes 

STEM PLTW-Gateway to 
Technology 

6-8 Teacher created Activity according 
to the PLTW curriculum 

September-March Teacher Created Assessments Yes 

Technology Middle School 
Technology 

6 Pre and post Tests 
Typing speed and accuracy 

September-January Performance Matters 
Typing Progress Reports 

 

No 

Technology Middle School 
Technology 

7 Pre and post Tests 
Typing speed and accuracy 

September-January Performance Matters 
Typing Progress Reports 

 

No 

Technology Middle School 
Technology 

8 Pre and post Tests on using MS 
Office products 

Typing speed and accuracy 

September-January Performance Matters 
Typing Progress Reports 

 

No 

WBL 
Program 

Work Based 
Learning 

 Student Portfolios 
Pre and Post tests in Personal 

Finance, Resume Writing and other 
components with Rubrics 

September-May Student Portfolios 
 

Yes 

World L French I 9-12 Final End of course Performance Matters No 
World L French II 9-12 Pre Assessment 1st 2 weeks of course Performance Matters No 
World L French II 9-12 Final End of course Performance Matters No 
World L French III 9-12 Pre Assessment 1st 2 weeks of course Performance Matters No 
World L French III 9-12 Final End of course Performance Matters No 
World L Spanish I 7-8 Final End of course Performance Matters No 
World L Spanish I 9-12 Final End of course Performance Matters No 
World L Spanish II 9-12 Final End of course Performance Matters No 
World L Spanish II 9-12 Pre Assessment 1st 2 weeks of course Performance Matters No 
World L Spanish III 9-12 Final End of course Performance Matters No 
World L Spanish III 9-12 Pre Assessment 1st 2 weeks of course Performance Matters No 
World L Spanish IV 9-12 Final End of course Performance Matters No 
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Ineligible Courses for SLOs 2016 - 2107 

CTE Human Growth and Development 

CTE Introduction to Agriculture 

CTE Introduction to Construction Design and Management 

CTE Principles of Accounting and Finance 

CTE Principles of Business Administration and Management 

English AP English, Language and Composition 

English AP English, Literature and Composition Part I 

English AP English, Literature and Composition, Part II 

English Creative Writing 

English Journalism I 

English Journalism II 

English Mythology and Folklore 

English SAT Preparation and College Writing 

English Speech/Oral/Media Communication 

English World Literature 

English Yearbook 

Math AP Calculus Part AB – Part 2 

Math AP Calculus Part BC 

Math Quantitative Literacy (formally known as Mathematical Applications) 

Math SAT Preparation and College Writing 

Social Studies Global Studies 

World Language AP French 

World Language AP Spanish 
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Individual Teacher, Team, or School Created Assessment  

Guidelines and Considerations 

 

High quality assessments are fundamental to determining whether or not students meet specific learning standards.  

The Department of Curriculum and Instruction works to provide teachers with assessments and assessment 

strategies and ideas in order for teachers to properly assess student learning; however, teachers, teams, or schools 

also create a multitude of assessments to use to measure student achievement.  The following guidelines and tool 

have been developed to help teachers, teams, and/or schools create high quality assessments.  Although these 

guidelines can be used for the creation of all types of assessments, the intent of this document is to provide 

guidelines for teachers as they create measures that could be used for Teacher SLOs.  Please note, the creation and 

administration of school, team, or individual teacher made assessments does NOT replace the required county 

assessments and must be approved by the appropriate content supervisor/facilitator. 

 

Guidelines and Considerations: 

I. Prior to creating an assessment, teachers, teams, or schools must first: 
a. Clearly identify which learning standards educators wish to measure and must be considered critical 

content; 
b. Specify the purpose for creating an assessment (measure student growth, measure student mastery, 

etc.); 
c. Determine if there is a county-created assessment or item bank that can be used to measure the 

specific learning standards; 
 

II. If the individual teacher, team, or school determines that there is a need to create a school-based 
assessment, then the individual teacher, team, or school shall: 
a. Explore possibilities for assessments that will best measure the specific learning standard(s) and 

serve the purposes of the assessment (remember that there are many learning standards that can be 
assessed through performance based tasks or other means using a rubric); 

b. Consider if one assessment might serve multiple purposes and measure multiple standards;  
c. Determine which assessment option will best measure the learning standard(s) and serve the 

purpose of the assessment. 
 

III. If the individual teacher, team, or school determines that a performance task is the best method to assess 
the specific standards and meet the purposes of the assessment, then the teacher shall:   
a. Create a learning task that measures the cognitive demand of the learning standard (for example, if 

the standard indicates that students need to analyze, then the learning task has the students 
analyze);  



Appendix F 

33 

 

b. Use a rubric or scoring tool endorsed by the appropriate Curriculum and Instruction content 
supervisor/facilitator or create a rubric or scoring tool using national, state, or local rubrics as a 
model; 

c. Distribute the rubric to students at the same time the learning task is introduced; 
d. Determine the process and time necessary for student written work to be collaboratively scored by 

more than one teacher. 
 

IV. If the individual teacher, team, or school determines that a more “traditional” assessment should be used, 
then the attached tool must be used by the teacher, team, or school to measure the quality of the 
assessment.  The expectation is that all areas will be “evident.” 
 

V. A copy of the assessment should be kept on file by the team leader or department chair.  Copies should be 
forwarded to the Building Administrator and appropriate Curriculum Supervisor/Facilitator. 
 

VI. The assessment must be resubmitted annually for approval. 
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High Quality Assessment Tool for County Approved Teacher Made Assessments 
The purpose of this tool is for Curriculum and Instruction content areas to use when reviewing a teacher made 

assessment.  The expectation is that all areas will be “evident” or a rationale will be provided. 

Preparations, Purposes and Uses 

Expectations Evident 

Not 

Evident 

Assessment includes introductory and instruction section that:   

 Identifies the purpose of the assessment (for example:  diagnostic, student 
growth, mastery, benchmark, end of unit, etc.) 

  

 Indicates any modifications or accommodations that can be made to the 
assessment 

  

 Includes a timeline for administering, scoring and reviewing the data from 
the assessment (includes use of the results) 

  

 Identifies the scores necessary for advanced, proficient, and basic if 
available and applicable 

  

 Includes an answer key and/or a content approved rubric or scoring tool 
for teachers to utilize during the grading of student work 

  

Assessment includes an item assessment map that:   

 Identifies the standards addressed and are aligned with current curriculum   

 The format, length, and types of items and answer choices are aligned to a 
specific high stakes assessment (PARCC, HSA, AP, SAT, Certification Exam, 
etc.) as appropriate 

  

 The number of items and length of the assessment is appropriate for the 
purpose and timing of the assessment 

  

 Questions or prompts are well written (supervisor/facilitator may request 
additional analysis of questions) 

  

 Test items have appropriate rigor   

The Assessment is written in a clear format that is either modeled after a high 

stakes assessment or adheres to the following guidelines: 

  

 The directions for each section of the assessment are clear   

 The font size is grade/developmentally appropriate (no smaller than 11 
point) 

  

 The assessment has a professional look, is typed, and uses appropriate 
symbols and fonts when necessary (such as Math type) 

  

 The images (such as photos, maps, graphs, charts, etc.) on the assessment 
are clear and easy to read 

  

 The spacing used on the assessment ensures that items are easy to read, 
that questions and choices are all on the same page, that items related to a 
specific stimulus are chunked together, answer choices are about the same 
length, and high-quality distracters are used 

  

 Performance-based assessments are included (if applicable to the content) 
and are modeled after an industry standard or certification exam 
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Recommendations for Use of HSA in Teachers’ Student Learning Objectives (SLOs) 

 

  

This information reflects the recommendations by stakeholder groups, including Local Education Agencies (LEAs) and 

Maryland  

State Education Association (MSEA) representatives at Teacher and Principal Evaluation (TPE) Field Test meetings, 

the HSA/SLO  

Workgroup, the Maryland State Department of Education’s (MSDE) Principals’ Advisory group, and Executive 

Officers. In addition,  

all LEA’s were encouraged and invited to provide input on this topic.  

 

Parameters:  

 

 An HSA data point must be used as the measure/evidence in one SLO for teachers in tested areas; AND  

 The SLO should reflect data representative of the majority of the class and/or an underperforming subset of  

the class; AND  

 SLO targets may reflect either mastery or growth targets. LEAs establish the expected level of attainment &  

how SLO is scored; AND  

 Performance targets should reflect ambitious and attainable goals; targets should reflect passing the test  

versus increasing the score; AND  

 Rationale for the population selection and target should reflect baseline data. Baseline data is determined by  

the local school system. Examples:  

o Historical performance of students in the tested area, e.g. how have 10th graders performed on the  

o 10th grade English HSA in the past?  

o Previous performance of this group of students, e.g. how did these 10th graders perform as 9th 

graders  

o in English?  

o For students who have taken the test multiple times, previous test(s) may serve as baseline data.  

o The gap in performance between the current levels of performance and expected performance.  

o Other local measures such as formatives, benchmarks, pre-tests, HSA practice tests.  

 

 

Examples of SLO Targets Using HSA Data:  

 

 Increase the percentage of students who pass the test, e.g. 85 percent of my students passed the test last  

year, this year the target is 90 percent.  

 Maintain high levels of performance, e.g. 98 percent of my students passed the test last year, this year the  

target is 98 percent.  



Appendix G 

36 

 

 Increase the pass rate of first-time test takers who have been identified as at risk of failing the assessment, 

e.g.  

over the last three years, the percentage of at-risk students who pass the test the first time has been 30 – 40  

percent. The target is for a first-time pass rate of at least 75 percent for these students.  

 Increase the percentage of students passing the tests in identified subgroups, e.g. increase the pass rate for  

special education students by 10 percent.  

 

 

Other Considerations:  

 

 HSA results (May administration) are not available by the end of the school year and therefore the HSA SLO  

cannot be scored until the fall of the following school year. The SLO results will be included in the following  

year’s evaluation. This cycle is the same as for the use of MSA data.  

 A transition plan is needed for the first year of implementation when the HSA SLO score is not available. The  

recommended solution is the “two plus one” plan. In this plan, there are a minimum of two SLOs that can be  

scored by the end of the evaluation cycle and one HSA SLO that will be scored in the fall of the following year.  
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Queen Anne’s County Public Schools 

Student Learning Objectives (SLO) Scoring Process 

 

This guidance is intended to assist evaluators in scoring individual SLOs for teachers.  During the initial SLO 

conference, the teacher and principal carefully review and discuss the targets proposed by the teacher, taking into 

consideration historical data, prior performance, school or district improvement goals and any known complexity 

factors. The targets should represent “stretch” goals for students which are both rigorous and attainable. Prior to 

approval of the SLO, it should be clear to both parties what data will be used to determine how well the target was 

attained according to the categories described below.  

 

These rule-of-thumb descriptions were written to facilitate faster scoring, promote consistency among scorers, and 

maintain a high level of quality. Given the various ways in which SLO targets may have been written, there is no one 

way to analyze the results and, therefore, this language should be used as guidance, not firm rules. Evaluators decide 

which performance level best describes the effect the teacher had on his or her students’ learning. This decision 

requires professional judgment including consideration of complexity factors. Ultimately, the evaluator must employ 

his or her own professional judgment.  

 

Full Attainment - This category applies when all or almost all students met the target(s).  

Results within a few points, a few percentage points, or a few students on either side of the target(s) should be 

considered “Attained”. The bar for this category should be high and it should only be selected when it is clear that 

the students met the overall level of attainment established by the target(s).  Results of the SLO indicate expected 

student mastery or progress. This category is reserved for the educator who has fully achieved the expectations 

described in their SLOs and/or demonstrated notable impact on student learning. 

 

Partial Attainment - This category applies when many students met the target(s), but the target(s) was missed 

by more than a few points, a few percentage points, or a few students. This category should be selected when it is 

clear that students fell just short of the level of attainment established by the target(s).  Results of the SLO indicate 

some student mastery or progress. This category applies to the educator who has partially achieved the expectations 

described in their SLOs and/or demonstrated a moderate impact on student learning. 

 

Insufficient Attainment - This category applies if a substantial proportion of students did not meet the 

target(s); the SLO was not met. This category may also apply when results are missing, incomplete, or not able to be 

scored.  Results of the SLO indicate insufficient student mastery or progress. This category applies to the educator 

who has not met the expectations described in their SLO(s) or the educator who has not engaged in the process of 

setting and gathering results for SLOs. 
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Scoring SLOs with Multi- Tiered Targets 

 

Example statements in red. 

 

List of Multiple tiered TARGETS: 

(Examples) 

Tier 1:  100% of the students who scored at level 3 on the county approved rubric, will score a 4 on the EOY 

post-test. 

 

Tier 2:  88% of the students who scored at level 2 on the county approved rubric, will score a 3 or 4 on the 

EOY post-test. 

Tier 3:  100% of the students who scored at a 0 or 1, will score at least a 2 on the EOY post-test. 

 

SCORING RANGES (Full, Partial, and Insufficient) for each Tier: 

Full  (maximum number of points if all tiers were fully attained =  3.6 pts.) 

1.  Tier #1 with identified range for full attainment, and number of possible points  

for this portion of SLO if fully attained.  

90 to 100%  of the students who scored at level 3 . . . . ,  = 1.2 pts.   ___X__  

2. Tier #2 with identified range for full attainment, and number of possible points  

for this portion of SLO if fully attained. 

80% to 88% of the students who scored at level 2 . . . ,  = 1.2 pts.   _____ 

3. Tier #3 with identified range for full attainment, and number of possible points 

for this portion of SLO if fully attained. 

90 to 100% of the students who scored at a 0 or 1 . . . ,  =1.2 pts.   _____ 

4. Tier #4 . . . . (If target has 4 tiers) 

 

Partial  (maximum number of points if all tiers were partially attained= 2.4 pts.) 

1. Tier #1 with identified range for partial attainment, and number of possible points  

for this portion of SLO if partially attained 
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80 to 89% of the students who scored at level 3 . . .,    = 0.8 pts.   _____ 

2. Tier #2 with identified range for partial attainment, and number of  

possible points for this portion of SLO if partially attained 

70 to 79% of the students who scored at level 2 . . .  = 0.8 pts.   ___X__ 

3. Tier #3 with identified range for partial attainment, and number of  

possible points for this portion of SLO if partially attained 

80 to 89% of the students who scored at a 0 or 1 . . . . = 0.8 pts.   _____ 

4. Tier #4 . . .  (if Target has 4 tiers) 

 

Insufficient (maximum number of points if all tiers were insufficient = 1.2 pts.) 

1. Tier #1 with identified range for insufficient attainment, and number of  

possible points for this portion of SLO if insufficiently attained 

IF less than 80% of the students who scored at level 3 . . . , = 0.4 pts.   _____ 

2. Tier #2 with identified range for insufficient attainment, and number of  

possible points for this portion of SLO if insufficiently attained 

IF less than 70% of the students who scored at level 2 . . .  = 0.4 pts.   _____ 

3. Tier #3  with identified range for insufficient attainment and number of 

Possible points for this portion of SLO if sufficiently attained 

IF less than 80% of the students who scored at a 0 or 1 . . . = 0.4 pts.   ___X__ 

4. Tier #4 . . . (if Target has 4 tiers) 

 

Total Score (Sum of the points received for each Tier)     __2.4__ 

 

(In this example:  Tier 1 received Full Attainment, Tier2 was Partial Attainment, and Tier 3 was Insufficent.  1.2 + 0.8 + 

0.4 = 2.4) 

 

Mathematical steps to determine points:   

Divide total points allocated for Full Attainment of 1 SLO and divide by the number of tiers in Target.  Repeat 

process for total points allocated for Partial Attainment and then for Insufficient. 

 


