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 Philosophy 

 
Students come to our schools with unique combinations of abilities and talents, learning rates, 
learning styles, and learning experiences.  We believe that our schools have the responsibility to: 
 

●​ recognize demonstrated and potential talents. 
●​ provide flexible and multifaceted programs which enable students with talent to attain full 

potential in a variety of appropriately challenging learning environments. 
 
The philosophy adopted by Queen Anne’s County Public Schools reflects contemporary 
knowledge and thinking about the nature of giftedness, recognizes “talent behaviors,” and fosters 
the development of an inclusive, rather than an exclusive, approach to gifted/talented education. 
 
 

Definition of Giftedness 
 
Gifted and Talented students are those students with outstanding talent and ability who perform 
or show potential for performing at remarkably high levels of accomplishment when compared 
with their chronological peers. These students exhibit high performance capability in intellectual, 
creative and/or artistic areas, possess an unusual leadership capacity, or excel in specific 
academic fields. Because of their unique ability, gifted and talented students have distinctive 
educational needs that require differentiated learning opportunities. 
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Identification System* 
  

1.​ Gather all possible sources of qualitative data. 
○​ Teacher/ School Nominations/Recommendations 
○​ Parent Nominations 
○​ Parent/Student Interviews 
○​ Primary Talent Development Checklists 
○​ Product/Performance Rating 
○​ Self or Peer Nomination 
○​ Other 

 
2.​ Conduct a team meeting to review the data and select students for the talent pool. 

 
3.​ Identify the areas of talent that will be developed/enhanced and determine how 

these services will be delivered.  
○​ For students with exceptional talents (97th percentile or above and/or CogAT 

score of 130 or above), acceleration may be an option.  Notify the school’s 
Principal to discuss whether or not an ILP meeting is warranted. 

○​ Students with these exceptional scores should be labeled as “Gifted” in the 
County Student Database. 

○​ Talent Pool @ not meeting the above criteria will be considered as 
nominated. 

4.​ List the resources required and design a schedule for the delivery of the services.  
Share student profiles with appropriate classroom teachers.  Provide any 
professional development and support to the classroom teachers working with these 
students. 

 
5.​ Notify students and parents.  Provide an orientation to the specific services the 

school will be providing for the talent pool students. 
 

6.​ Enter the individual student information into the County Student Database. 
  
  
* This Identification Process was based on the Renzulli Identification System model illustrated on the next page. 
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The Renzulli Identification System 
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GT Reports in PowerSchool 
 
 

Gifted & Talented Students: 
S_MD_STU_X.Gifted_Talented=Y 

 
Gifted & Talented by Testing: 

U_Students_Extension.GT_Tested=1 
 

Gifted & Talented Potential: 
U_Students_Extension.GT_POTENTIAL=1 

 
Gifted & Talented Twice Exceptional 

U_Students_Extension.GT_TWICEEXCEPTIONAL=1 
 

Additional Gifted & Talented Fields (and other fields) can be found in the PowerSchool Master 
Guide. 
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Research-Based Characteristics of Gifted Students* 

  
General Intellectual Ability 
Those gifted and talented students with general intellectual ability tend to perform or show the potential 
to perform in several fields of study. 
  

●​ Has an extensive and detailed memory, particularly in an area of interest. 
●​ Has vocabulary advanced for age – precocious language. 
●​ Has communication skills advanced for age and is able to express ideas and feelings. 
●​ Asks intelligent questions. 
●​ Is able to identify the important characteristics of new concepts, problems. 
●​ Learns information quickly. 
●​ Uses logic in arriving at common sense answers. 
●​ Has a broad base of knowledge – a large quantity of information. 
●​ Understands abstract ideas and complex concepts. 
●​ Uses analogical thinking, problem solving, or reasoning. 
●​ Observes relationships and sees connections. 
●​ Finds and solves difficult and unusual problems. 
●​ Understands principles, forms generalizations, and uses them in new situations. 
●​ Wants to learn and is curious. 
●​ Works conscientiously and has a high degree of concentration in areas of interest. 
●​ Understands and uses various symbol systems. 
●​ Is reflective about learning. 

  
Specific Academic Fields 
In this area, gifted and talented students exhibit potential or demonstrate accomplishment in one specific field 
of study such as language arts, mathematics, social studies, or science. 
  
Math/Science 

●​ Is interested in numerical analysis. 
●​ Has a good memory for storing main features of problem and solutions. 
●​ Appreciates parsimony, simplicity, or economy in solutions. 
●​ Reasons effectively and efficiently. 
●​ Solves problems intuitively using insight. 
●​ Can reverse steps in the mental process. 
●​ Organizes data and experiments to discover patterns or relationships. 
●​ Improvises with science equipment and math methods. 
●​ Is flexible in solving problems. 

  
  
  
*Excerpted from Johnsen, S.K. (2004).  Identifying Gifted Students:  A practical guide.  Waco, Texas:  Prufrock Press.  
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Research-Based Characteristics of Gifted Students* 

  

Social Studies/Language Arts 
●​ Enjoys language/verbal communication, communications skills. 
●​ Engages in intellectual play, enjoys puns, good sense of humor. 
●​ Organizes ideas and sequences in preparation for speaking and writing. 
●​ Suspends judgment, entertains alternative points of view. 
●​ Is original and creative – has unique ideas in writing or speaking. 
●​ Is sensitive to social, ethical, and moral issues. 
●​ Is interested in theories of causation. 
●​ Likes independent study and research in areas of interest. 
●​ Uses these qualities in writing; paradox, parallel structure, rhythm, visual imagery, melodic 

combination, reverse structure, unusual adjectives/adverbs, sense of humor, philosophical bent (Piiro, 
1999, p 241). 

  
Creativity 
The key characteristic that is often associated with creativity is divergent thinking.  As opposed to convergent 
thinking (arriving at a single conclusion), divergent thinking requires the gifted and talented student to produce 
many ideas or ideas that are different from the norm. 
  

●​ Has in-depth foundational knowledge. 
●​ Prefers complexity and open-endedness. 
●​ Contributes new concepts, methods, products, or performance. 
●​ Has extreme fluency of thoughts and a large number of ideas. 
●​ Is observant and pays attention to detail. 
●​ Uses unique solutions to problems, improvises. 
●​ Challenges existing ideas and products. 
●​ Connects disparate ideas. 
●​ Is consistently asking questions. 
●​ Criticizes constructively. 
●​ Is a risk taker; confident. 
●​ Is attracted to the novel, complex, and mysterious. 
●​ Is a nonconformist, uninhibited in expression, adventurous, able to resist group pressure. 
●​ Accepts disorder. 
●​ Tolerates ambiguity; delays closure. 
●​ Is persistent and task committed in area of interest. 
●​ Has a sense of humor. 
●​ Is intellectually playful. 
●​ Is aware of own creativity. 
●​ Is emotionally sensitive; sensitive to beauty. 
●​ Is intuitive. 
●​ Enjoys alone time. 
●​ Is reflective about personal creative process. 
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*Excerpted from Johnsen, S.K. (2004).  Identifying Gifted Students:  A practical guide.  Waco, Texas:  Prufrock Press.  
Research-Based Characteristics of Gifted Students* 

  
Artistic Area 
In this area, gifted and talented students exhibit potential or demonstrate accomplishment in one or more 
artistic fields, such as art, drama, or music. 
  
General (demonstrated within artistic area) 
  

●​ Chooses artistic activity for projects or during free time. 
●​ Studies or practices artistic talent without being told. 
●​ Strives to improve artistic skills. 
●​ Demonstrates talent for an extended period of time. 
●​ Concentrates for long periods of time on artistic projects. 
●​ Seems to pick up skills in the arts with little or no instruction. 
●​ Possesses high sensory sensitivity. 
●​ Observes and shows interest in others who are proficient in the artistic skill. 
●​ Uses the artistic area to communicate. 
●​ Experiments in the artistic medium. 
●​ Sets high standards in the artistic area. 
●​ Demonstrates confidence in the artistic area. 

  

Leadership 
Leadership is the result of an interaction between a number of variables:  the personality, status, achievement, 
and intelligence of the leader; the characteristics of the followers; and the situation. 
  

●​ Is well organized. 
●​ Can do backward planning. 
●​ Is visionary, has a holistic view. 
●​ Is a problem finder. 
●​ Is able to see problems from multiple perspectives. 
●​ Is adaptable to new situations. 
●​ Can manipulate systems. 
●​ Is highly responsible; can be counted on. 
●​ Maintains on-task focus. 
●​ Is self-confident. 
●​ Is a persuasive communicator. 
●​ Has a cooperative attitude; works well in groups. 
●​ Participates in most social activities, enjoys being around other people. 
●​ Influences the behavior of others; recognized as a leader by peers. 
●​ Is respected, liked, or both by others. 
●​ Is aware of verbal and nonverbal cues; sophisticated interpersonal skills. 
●​ Is emotionally stable. 
●​ Is willing to take risks. 
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*Excerpted from Johnsen, S.K. (2004).  Identifying Gifted Students:  A practical guide.  Waco, Texas:  Prufrock Press. 
 

DISTINGUISHING CHARACTERISTICS OF UNDERREPRESENTED 
POPULATIONS 

  

  TRADITIONAL 
CHARACTERISTICS 

CHARACTERISTICS OF 
CULTURALLY/LINGUISTIC

ALLY DIVERSE GIFTED 
STUDENTS 

CHARACTERISTICS 
OF LOW 

SOCIO-ECONOMIC 
GIFTED STUDENTS 

CHARACTERISTICS 
OF GIFTED 

STUDENTS WITH 
DISABILITY 

BASIC SKILLS Ability to learn basic 
skills quickly and easily 
and to retain 
information with less 
repetition 

May require more repetition or 
hands-on experiences at an 
introductory level 

Lack of opportunities 
and access to 
school-readiness 
materials may delay 
acquisition of basic 
skills 

Often struggles to 
learn basic skills due 
to cognitive 
processing 
difficulties; needs to 
learn compensatory 
strategies in order to 
acquire basic skills 
and information 
  

VERBAL SKILLS High verbal ability May have high verbal ability in 
native language; may rapidly 
acquire English language skills 
if he/she possesses academic 
skills in his/her home language 
  

Lack of opportunities 
may delay the 
development of verbal 
skills 

High verbal ability 
but extreme 
difficulty in written 
language area; may 
use language in 
inappropriate ways 
and at inappropriate 
times. 

READING 
ABILITY 

Early reading ability May demonstrate strong story 
telling ability and ability to read 
environmental print in home 
language 

Lack of access to 
reading materials may 
delay acquisition or 
reading skills 

Frequently has 
reading problems 
due to cognitive 
processing deficits 

OBSERVATION 
SKILLS 

Keen powers of 
observation 

May display high levels of 
visual memory or auditory 
memory skills 

Strong observational 
skills which are often 
used to "survive on 
the streets" 

Strong observations 
skills but often has 
deficits in memory 
skills 
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DISTINGUISHING CHARACTERISTICS OF UNDERREPRESENTED 

POPULATIONS 
 

  TRADITIONAL 
CHARACTERISTICS 

CHARACTERISTICS OF 
CULTURALLY/LINGUISTI
CALLY DIVERSE GIFTED 

STUDENTS 

CHARACTERIST
ICS OF LOW 

SOCIO-ECONO
MIC GIFTED 
STUDENTS 

CHARACTERISTICS 
OF GIFTED 

STUDENTS WITH 
DISABILITY 

PROBLEM 
SOLVING 

Strong critical thinking, 
problem solving and 
decision-making skills 

Strong critical thinking in 
primary language; often 
solves problems in creative 
ways; particularly interested 
in solving "real-world 
problems 

Excels in 
brainstorming and 
solving 
"real-world" 
problems; strong 
critical thinking 
ability; rapid 
decision making 
skills 

Excels in solving 
"real-world problems; 
outstanding critical 
thinking and 
decision-making skills; 
often independently 
develops compensatory 
skills 
  

PERSISTENCE Long attention span; 
persistent, intense 
concentration 

Long attention span; 
persistent, intense 
concentration 

Persistent in areas 
of interest usually 
unrelated to school 

Frequently has attention 
deficit problems but may 
concentrate for long 
periods in areas of 
interest 

CURIOSITY Questioning attitude Some culturally diverse 
children are raised not to 
question authority 

Questioning 
attitude which 
may at times be 
demonstrated in a 
confronting or 
challenging way 

Strong questioning 
attitude; may appear 
disrespectful when 
questioning information, 
facts, etc. presented by 
teacher 

CREATIVITY Creative in the 
generation of thoughts, 
ideas, actions; innovative 

Often displays richness of 
imagery in ideas, art, music, 
primary language, etc.; can 
improvise with 
commonplace objects 

Strong creative 
abilities 

Unusual imagination; 
frequently generates 
original and at times 
rather "bizarre" ideas; 
extremely divergent in 
thought; may appear to 
daydream when 
generating ideas 
  

RISK TAKING Taking risks Degree of risk taking may 
depend upon the familiarity 
of the situation based on 
different cultural experiences 

Takes risks often 
without 
consideration of 
consequences 

Often unwilling to take 
risks with regard to 
academics; takes risks in 
non-school areas without 
consideration of 
consequences 
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DISTINGUISHING CHARACTERISTICS OF UNDERREPRESENTED 
POPULATIONS 

 

  
  

TRADITIONAL 
CHARACTERISTICS 

CHARACTERISTICS OF 
CULTURALLY/LINGUISTIC

ALLY DIVERSE GIFTED 
STUDENTS 

CHARACTERIST
ICS OF LOW 

SOCIO-ECONO
MIC GIFTED 
STUDENTS 

CHARACTERISTICS OF 
GIFTED STUDENTS 
WITH DISABILITY 

HUMOR Unusual, often highly 
developed sense of 
humor 

Humor may be displayed 
through unique use of language 
and responses 

May use humor to 
become "class 
clown" to deal 
with stressful 
situations, and to 
avoid trouble 

Humor may be used to 
divert attention from 
school failure; may use 
humor to make fun of 
peers or to avoid trouble 

MATURITY May mature at 
different rates than age 
peers 

Accepts responsibilities in the 
home normally reserved for 
older children 

Often matures 
earlier than age 
peers since they 
must accept 
responsibilities in 
the home which 
are normally 
reserved for older 
children or even 
adults; 
inexperience may 
make them appear 
socially immature 

Sometimes appears 
immature since they may 
use anger, crying, 
withdrawal, etc. to express 
feelings and to deal with 
difficulties 

INDEPENDENCE Sense of independence May be culturally socialized to 
work in groups rather than 
independently 

Circumstances 
often have forced 
the student to 
become extremely 
independent and 
self sufficient 

Requires frequent teacher 
support and feedback in 
deficit area; highly 
independent in other areas; 
often appears to be 
extremely stubborn and 
flexible 

EMOTIONALITY Sensitive May be particularly sensitive to 
racial or cultural issues 

May be critical of 
self and others 
including teachers; 
can understand 
and express 
concerns about the 
feelings of others 
even while 
engaging in 
anti-social 
behavior 

Sensitive regarding 
disability area(s); highly 
critical of self and others 
including teachers; can 
express concern about the 
feelings of others even 
while engaging in 
anti-social behavior 
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DISTINGUISHING CHARACTERISTICS OF UNDERREPRESENTED 
POPULATIONS 

 

  TRADITIONAL 
CHARACTERISTICS 

CHARACTERISTICS OF 
CULTURALLY/LINGUISTICA

LLY DIVERSE GIFTED 
STUDENTS 

CHARACTERISTIC
S OF LOW 

SOCIO-ECONOMIC 
GIFTED 

STUDENTS 

CHARACTERISTICS 
OF GIFTED 

STUDENTS WITH 
DISABILITY 

SOCIAL 
SKILLS 

May not be accepted 
by other children and 
may feel isolated 

May be perceived as a loner due 
to racial/cultural isolation and/or 
inability to speak English; 
entertains self easily using 
imagination in games and 
ingenious play 

Economic 
circumstances as 
well as his/her 
giftedness may 
isolate the student 
from more 
financially secure 
peers 

May be perceived as a 
loner since he/she does 
not fit typical model for 
either a gifted or a 
learning disabled 
student; sometimes has 
difficulty being 
accepted by peers due to 
poor social skills 
  

LEADERSHIP Exhibits leadership 
ability 

May be leader the community 
but not in the school setting;  
demonstrates "street-wise" 
behavior 

May be a leader 
among the more 
non-traditional 
students; 
demonstrates strong 
"street-wise" 
behavior; often 
excels in 
brainstorming and 
problem solving 
around social issues. 

Often leader among the 
more non-traditional 
students; demonstrates 
strong "street-wise" 
behavior; the disability 
may interfere with 
ability to exercise 
leadership skills 

BROAD 
INTERESTS 

Wide range of 
interests 

Interests may include culturally 
related activities 

Wide range of 
interests that are 
often unrelated to 
topics/subjects 
addressed in school 

Wide range of interest 
but is handicapped in 
pursuing them due to 
process/learning 
problems 

FOCUSED 
INTERESTS 

Very focused interests, 
i.e., a passion about a 
certain topic to the 
exclusion of others 

Very focused interests, i.e., a 
passion about a certain topic to 
the exclusion of others 

Very focused 
interests, i.e., a 
passion about a 
certain topic to the 
exclusion of others - 
usually not related to 
school subjects 

Very focused interests, 
i.e., a passion about a 
certain topic to the 
exclusion of others - 
usually not related to 
school subjects 

 
From:  New Mexico State Department of Education (1994).  Technical Assistance Document-Gifted Education; Fox, L., Brody, L., & 
Tobin, D. 
(1983). Learning-Disabled Gifted Children; Torrance, E.P., Goff, K. & Neil, B.  (1998). Multicultural Mentoring of the Gifted and 
Talented; Van Tassel-Baska, J., Patton, J. & Prillaman, D. (1991). 
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 Primary Talent Development 
  
Primary Talent Development recognizes that the primary years offer a unique opportunity to ignite and develop 
the potential of young learners.  It is built on best practices in the fields of early childhood and gifted 
education.  Primary Talent Development is a concerted effort to engage all primary students (PreK-2) in 
learning experiences that recognize developmental norms, yet offer challenges.  It promotes instruction that 
aligns with the Maryland State Curriculum indicators. 
  
Goals of Primary Talent Development 
 
Model best practices which provide learning experiences that provide all students (PreK-2) with opportunities 
to demonstrate potential and/or advanced learning capabilities. 
Identify student strengths and potentials by collecting observational data over time in order to build student 
portfolios, guide instructional decisions, and recognize students who may be in need of gifted and talented 
educational services. 
Provide enrichment and differentiation for students who have been traditionally underserved and 
underrepresented in gifted and talented education programs. 
Provide primary teachers with resources and sustained support and staff development for implementing 
differentiated curriculum. 
  
As a result of participation in Primary Talent Development experiences, each student   will have a checklist and 
portfolio that will follow him/her from PreK to grade 2.  This information can then be utilized as an additional 
data source for GT identification. 
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Types of Gifted Services 
  
Differentiated Instruction 
Modifying curriculum and instruction according to content, process, or product to meet unique student needs in 
the classroom. 
  
Cluster Grouping 
A grouping assignment utilized for gifted students in a heterogeneous classroom.  Typically five or six gifted 
students with similar needs, abilities, or interests are “clustered” in the same classroom.  This allows the teacher to 
more effectively differentiate assignments for a group of advanced learners rather than one or two students. 
  
After School Enrichment Clubs 
Interest related clubs that meet after school hours.  Participation is voluntary and transportation is not provided.  
Examples include but are not limited to Engineering Club, Chess Club, Ecology Club, Destination Imagination, 
etc. 
  
Enrichment Groups 
Homogenous groups of advanced learners with similar needs, abilities, or interests that have been placed together 
to received additional services on a specific topic.  Typically these groups are led by an enrichment teacher or 
specialist and occur outside of the general education classroom on areas of study beyond the regular curriculum. 
  
Independent Study 
A self-directed learning strategy where the teacher acts as a guide or facilitator and the student plays a more active 
role in designing or managing his/her own learning. 
  
Grade and Subject Acceleration 
Acceleration is a strategy of progressing through education at rates faster or ages younger than the norm.  Grade 
acceleration occurs when a student advances to the next grade level at an age younger than normal.  Subject 
acceleration is focused on a particular area of strength such as mathematics or reading. 
  
Early Admission 
Early Admission is the movement of a student out of the normal progression of pre-kindergarten into 
kindergarten.  
  
Summer Centers and Camps 
MSDE has designed summer programs in partnership with public and nonpublic agencies to provide Maryland’s 
diverse gifted and talented students with advanced, rigorous, experiential learning opportunities that nurture these 
students’ talents and abilities within unique learning environments.  These centers address a variety of different 
areas of interest and are dependent on funding. 
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Advanced Placement Courses 
A program developed by the College Board where high schools offer courses that meet criteria established by 
institutions of higher learning.  College credit may be earned with the successful completion of an AP exam in 
specific content areas. 
  
High School Honors Courses 
Honors courses are designed for students who are self-initiating and highly motivated.  It builds upon the 
successes of earlier experiences and stimulates bright and creative minds to explore their potential.  The program 
aims to meet the needs of students whose goals are to go beyond the foundational knowledge of the discipline.  
  
Dual Enrollment 
Dual enrollment occurs when high school students take college courses for college credit.  It is a means of 
providing high school students greater access to a wider range of rigorous academic and technical courses.  
  
High School Internships 
The Internship program provides students an opportunity to experience career exploration at community 
businesses or agencies.  Through such experiential learning, young people can set and test goals for future 
education and work, and learn what is required for success in the workplace. 
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ACCELERATION 

 
Guidelines for Grade/Course Acceleration (Grades 2-8) 

 
 

​ The Queen Anne’s County Board of Education is committed to ensuring that all students meet or 
exceed rigorous performance standards.  Accordingly, academic achievement and acceleration are based 
on the degree of success the individual student has demonstrated in the school system’s educational 
program.  Acceleration is the movement of a student out of a normal progression to an advanced grade 
based on academic performance. 
 

1.​ Decisions regarding grade/course acceleration will be made by a team of educators consisting of 
the principal, central office instructional supervisor, counselor or school psychologists, and 
several key teachers(s) of the schools(s). 
 

2.​ Decisions will be based on an in-depth evaluation of the student’s readiness for, and potential to 
profit from, grade/course acceleration. 
 

3.​ There should be a comprehensive evaluation of one or more of the following:  student’s 
intellectual functioning, academic readiness (as assessed by the teacher specialist, the reading 
specialist and/or the math specialist) and social-emotional maturity by a school psychologist.  
Consideration may also be given to the student’s health and motor development. 

 
●​ Intellectually – the student should have level of mental development two  

standard deviations above the mean for the normative sample of the test instrument which is 
used. The following assessments are examples of acceptable test instruments:  Wechsler 
Pre-School and Primary Scale of Intelligence– 3rd edition (WPPSI-III); Wechsler Intellectual 
Scales for Children (WISC-V); Reynolds Intellectual Assessment Scales (RIAS-2); 
Stanford-Binet Intelligence Scales (SB-V); CogAT (Cognitive Abilities Test) or other 
individually administered assessment of cognitive/intellectual abilities with acceptable 
validity, and reliability. The most current edition of the assessment instrument should be used.  
 

●​ Academically – as measured by a variety of assessments, students will exceed the norm as 
measured by:  MSA Scores (Grades 3-8); Local Assessments in Reading and Math; LAP-D – 
Learning Accomplishment Profile of Development for Pre-K; E-LAP  

 
 
 
 
 
 
 
 

17 



 

– Early Learning Accomplishment Profile and ASQ – Ages & Stages Questionnaire.   The 
student should demonstrate sufficient skills for the appropriate grade to be entered.  As an 
example, for acceleration the child would demonstrate achievement at or above the second 
semester for the grade level in reading and math at the grade level they would be entering. 

 
●​ Socially and emotionally – the student should be free of any serious adjustment problems and 

demonstrate a desire to learn.  Candidates would be those who readily adapted to school 
experiences and other group activities.  The team should determine that the student does not 
feel unduly pressured by the parents.  The parents must be in favor of grade/course 
acceleration, but the child should express the desire also. 

 
●​ Physically – the student should have sufficient gross and fine motor skills to be able to adapt 

to class and playground activities. 
 

4.   Requests should be made by parents/school personnel to the sending school administrator 
      by April of the current school year. 
 
5.   All cases shall be on an initial trial basis for a period of six weeks. 
 
6.   Following the six-week trial period, the team should meet and consider information  
      related to the student’s ability to function successfully at that grade level as reflected  
      through observations and documentation made by members of the evaluation team and 
      classroom teacher(s).​  If the team agrees that the child is performing satisfactorily, then 
      the child shall remain in his/her placement.  If the team agrees that the child is not  
      functioning satisfactorily, then the team will place the child in the appropriate educational  
      setting. 
 
7.   Whenever possible, placement decisions will be made prior to the student beginning  
      school.  When that is not possible, the student will be placed in a classroom with his/her 
      age-level peers until assessments are completed and a decision is made. 
 
8. Students coming to QACPS from outside organizations where they are seeking to reenter at grade 

level after previously being retained a grade is not considered acceleration. These students will be 
given a diagnostic assessment to determine their academic levels.  These diagnostics will be 
coordinated between the person administering the assessment (academic dean or assistant 
principal) and central office. 

​  
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A-1 

 Parent / Teacher Nomination for Talent Pool 
  

Student Name _________________________  Teacher _________________________ 
Date of Nomination _____________________ 
  
Please check areas of perceived talent: 
___ Math                                   ​ 
___ Reading/Writing/ ELA ​                      
___ Humanities                 ​  
___ Arts                                       ​  
___ Athletics               ​            
___ Leadership  
Reason for Nomination: 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
________________________________________________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
  
For Staff Use Only: 
 

Recommended Actions: __________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
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 A-2 

Self-Nomination for Talent Pool 
  

Student Name __________________________  Teacher _________________________ 
Date of Nomination ______________________ 
  
Please check areas of perceived talent: 
___ Math                                   ​ 
___ Reading/Writing/ ELA ​                      
___ Humanities                 ​  
___ Arts                                       ​  
___ Athletics               ​            
___ Leadership  
 
  
Reason for Nomination: 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
For Staff Use Only: 
 

Recommended Actions: __________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
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A3 

QACPS Gifted and Talented Appeal Request  
 
Check one: 
 
❏​ Parent Appeal  

 
❏​ Principal Appeal 

 
Complete: 

Student: __________________________________​     Grade: ____________​  
School: ____________________________________________________________ 
Address: ___________________________________________________________ 
Parents/Guardians Names: ____________________________________________ 
Home Phone: ___________________   Work Phone: _______________________ 
Email: _____________________________________________________________ 
What is the reason for your appeal? 
 
❏​ There is new information that was not available at the time of the initial identification period.   
❏​ There is a circumstance that was not shared that affected the initial testing results.  
❏​ There is further testing, not included in the QACPS GT assessment process, which highlights the 

student’s superior academic performance. 
❏​ Any other academic performance by the student which highlights the student’s superior abilities 

and advanced thinking skills.   
 
Please explain the reason(s) for the appeal.  
___________________________________________________________________________________

___________________________________________________________________________________

______________________________________________________________ 

 

❏​ I have attached the required documentation regarding this student’s superior abilities and 
advanced thinking skills.   

 
 
___________________________​ ​ ​ ​ __________________​ ​
Parent/Guardian Signature​ ​ ​ ​  ​ Date 
 
___________________________​ ​ ​ ​ __________________​ ​
Principal Signature​ ​ ​ ​ ​  ​ Date 
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SAMPLE  Notification Letter 
  

(School Letterhead) 
  
  
Date 
 
Dear Parent/Guardian of _________________________,  
 
Recently, your child was nominated for identification as Gifted and Talented (GT). This letter is to inform 
you that our county GT office has reviewed a body of evidence, analyzed it and determined that your 
child qualifies for GT services throughout the school year.  
 
Our school and our district are blessed with many high achieving students and advanced learners, 
however, a formal identification of GT indicates that your child shows gifted characteristics which may 
include, but are not limited to:  

 
●​ Advanced Language 
●​ Analytical Thinking 
●​ Meaning Motivation 
●​ Perspective 
●​ Sense of Humor 

●​ Sensitivity 
●​ Accelerated Learning 
●​ Leadership 
●​ Artistic Talents 

 
Queen Anne’s County Public Schools takes a tiered identification approach, using a portfolio of talent 
development lessons from K- Grade 2, a teacher recommendation form, and academic assessments, as 
well as a cognitive abilities test to determine eligibility for GT programs.   
 
Your student has been selected to receive varied GT extensions throughout the school year for their areas 
of gifted talents.  If you do not wish for your child to participate in these different or additional 
educational experiences, please contact your child’s teacher and they will remove them from the GT 
recommendation list.  
 
If you have any questions, please feel free to contact the Supervisor for K-12 Mathematics and Gifted and 
Talented, Ms. Amy Smith.  Her contact information is amy.m.smith@qacps.org . 
 
 
Sincerely,  
 
     
 
​            , Principal 
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Directions for Completion of Individualized Learning Plan 
An ILP should be completed for any student who has been accelerated, admitted early, or who 

requires significant instructional modifications.  This is not required for each GT identified 
student.  Please contact the supervisor to determine if an ILP is required.  

  
1.​ Write the student name, date of  birth, and student ID number on the lines in the top left corner of 

the form. 
2.​ Fill in the grade level, teacher’s name, and school year on the lines in the top right corner of the 

form. 
3.​ Check the reason why the modifications will be provided for this student.  Include test scores, 

content area or topic of interest where necessary. 
4.​ List the curriculum areas in which the modifications will be made.  Curriculum areas can be 

added to the list throughout the school year. 
5.​ List the outcome and indicators that will be addressed.  For example: 1. develop skills in creative 

thinking, problem solving, critical thinking, and affective processes such as sensing, appreciating, 
and valuing  2.  develop learning how to learn skills  3. use advanced level reference materials  4. 
develop written , oral, and visual communication skills 

○​ Content objective  (What ideas will the students understand as a result of these 
experiences/modifications?) 

○​ Process objective  (What new skills will the students have applied to the learning 
process?) 

6.​  List the modifications/strategies that will be used throughout the year. 
​ ​ Examples: Curriculum modifications – compacting, acceleration, enrichment, etc. 

Scheduling/Grouping modifications – flexible grouping, alternative schedule, interest 
grouping, etc. 
Instructional modifications – tiered assignments, independent study, interest centers, etc. 
Other modifications – competitions, discussion groups, mentorships, etc. 

 
7.​ Evaluation: Were the objectives met? How do you know?  List the final products or projects such 

as reports, videos, posters, presentations, science projects, etc. 
​ Goal Setting and Self-Evaluation (pre & post) 
                 ​ Rubric/Feedback Sheet 
                  ​ Interview 
                  ​ Portfolio, etc. 
 

8.​ Send a copy of the completed ILP to the Supervisor of Gifted & Talented Programs 
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Individualized Learning Plan 

_________________________ 
    Student’s Name 
 
_____________       _____________ 
  Date of Birth                School ID # 

Queen Anne’s County Public Schools 
Individual Learning Plan for  

Talent Development 
(Directions for competition on the reverse) 

Grade __________________ 
 
Year ____________________ 
 
Teacher _________________ 

 

Student listed above will have modifications because this student: 

______  finishes assignments quickly and correctly 

______  scores high on assessments related to content areas (please list content areas) ______________________________ 

______  scores high on standardized achievement tests (list test and score) _______________________________________ 

______  exhibits special interests/talent for (specify) _______________________________________________________ 

______  needs differentiated curriculum to stimulate motivation 

______  Other (describe)  

_____________________________________________________________________________________________________

___________________________________________________________________________________________ 

________________________________________________________________________________________________ 

 

 

Curriculum Areas to Be 
Covered 

 
Outcomes/Indicator 

 
Modification/Strategies 

 
Evaluation 

 
Person Responsible 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

    

 

Review dates (s) __________________________________            Persons present:________________________________ 

Articulation to next teacher: ______________________________________ 
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Differentiation Unit Planner 
  

Grade Level: ____________________      Subject Area: _________________     Unit:_____________________________ 
  

I.  Differentiated Content: 
All students are engaged in learning meaningful content organized around key concepts.  Content is coherently organized, 
authentic, and transferable.  Students are challenged at a level just beyond their comfort zone. 

Strategies Where Included 

1. Pre-Assessment of prior knowledge   

2. Concept-based teaching (indicators aligned under “big 
areas” or essential understandings) 

  

3.  Use of varied level print, non-print, and on-line materials   

4.  Curriculum compacting   

5.  Tiered assignments that differentiate content from concrete 
to abstract ideas based on student need. 

  

6.  Cross-disciplinary connections   

7.  Multicultural contexts, varied points of view   

8. Independent study, learning centers, or learning contracts 
that differentiate content based on students’ needs or interests. 

  

 

Differentiated Processes: 
All students are engaged in high level and purposeful activities that help them process and make sense of information.  
Learning strategies balance critical and creative thinking, promote metacognition, and require students to stretch their 
current capacity for independence. 

Strategies Where Included 

1.  Critical thinking, decision-making and problem solving 
strategies 

  

2.  Creative, productive, and divergent thinking activities   

3.  Use of questioning models: 
●​ Blooms Taxonomy 
●​ Divergent Questioning Model 
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4.  Emphasis on learning to learn skills: research and 
investigation skills, inquiry, explicit teaching of learning 
strategies 

  

5.  Opportunities for metacognition: student goal- setting, 
planning, self-monitoring 

  

6.  Rubrics to assess the separate dimensions of content, 
organization, and form. 

  

7.  Tiered assignments that differentiate products based on 
students’ needs: 

●​ Tiered from single steps to multiple steps 
●​ Tiered from structured to open-ended 
●​ Tiered from small transfer to greater transfer 

 

 

 

Differentiation Unit Planner 
   

Differentiated Learning Environment 
A stimulating learning environment that recognizes, honors, and values the diversity of learners and engages all students.  
The environment fosters a sense of community and stimulates learning using a variety of resources. 

Strategies Where Included 

1.  Flexible grouping strategies   

2. A variety of resources, including primary resources, school 
resources, community resources, and technology 

  

3.  Cooperative learning   

4. Teacher as organizer of learning rather than dispenser of 
knowledge 

  

5. Appreciation of various cultural contexts and 
acknowledgement of individual differences in interests, learning 
style, and talents 

  

6.  High expectations/standards for all students   

7. Affective learning: values education, self-awareness, personal 
growth 
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NON-DISCRIMINATION STATEMENT:  

In accordance with federal laws, the laws of the State of Maryland and the policies of the School Board of Queen 
Anne’s County, Queen Anne’s County Public Schools (QACPS) does not discriminate on the basis of actual or 
perceived race, color, age, gender, religion, disability, genetic information, national origin, marital status, 
socioeconomic status, physical characteristics, or sexual orientation in the provision of employment, educational 
programs, and services. QACPS operates equal opportunity and affirmative action programs for students and staff. 
QACPS is an equal opportunity/affirmative action employer.  Inquiries or complaints regarding discrimination or 
Title IX issues such as gender equity and sexual harassment should be directed to the Director of Human 
Resources at 410-758-2403 ext. 176.  Inquiries regarding ADA and Section 504 should be directed to the 
Supervisor of Student Support at 410-758-2403 ext. 155.  Inquiries regarding Title II should be directed to the 
Deputy Superintendent at 410-758-2403 ext. 121.  Inquiries may also be addressed in writing to the appropriate 
office at Queen Anne’s County Public Schools, 202 Chesterfield Ave, Centreville, Maryland 21617.   

For further information on notice of non-discrimination, visit: 
http://wdcrobcolp01.ed.gov/CFAPPS/OCR/contactus.cfm for the address and phone number of the office that 
serves your area, or call 1-800-421-3481.   

External Agencies 

U.S. Equal Employment Opportunity Commission (EEOC) 
1-800-669-4000 
1-800-669-6820 (TTY for Deaf/Hard of Hearing callers only) 
1-844-234-5122 (ASL Video Phone for Deaf/Hard of Hearing callers only) 
 

Maryland Commission on Civil Rights (MCCR) 
410.767.8600 (Español-marque el 2) 
1.800.637.6247  
Maryland Relay 7-1-1 
 

U.S. Department of Education (OCR) 
Office for Civil Rights 
400 Maryland Avenue, SW, Washington, DC 20202 
(202) 401-2000  
1-800-872-5327 
Fax: 202-453-6012; TDD: 800-877-8339 
School Board contact information can be found on the QACPS website. 

www.qacps.org  
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